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STUDYING TEACHER EDUCATION
FROM A CULTURAL-HISTORICAL
PERSPECTIVE
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Workshop!
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STUDYING TEACHER EDUCATION FROM A

CULTURAL-HISTORICAL PERSPECTIVE
MICAL T SEAL A B L BT H

In this first part, we will consider why it is important, interesting and
useful to study the ways we prepare teachers for schools. We will
place teacher education in social, cultural and historical context and
discuss the learning challenges of teacher education.
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1. Social, cultural and historical context

YN TS

Studying teacher education ‘provides ways of considering deeper tensions
in society’, its relation both to schooling and professionality compelling us
to examine it as a ‘site in which larger issues of social interest and power
are contested’.

PIHITH A RO T LSRR 7 | S A,
58 2B (AP I 1S R AT B A B 5 T

Popkewitz, T.S. (1985) Ideology and Social Formation in Teacher
Education. Teaching and Teacher Education 1,2 :102).



Schools — not only what young people should learn but what kind of
society do we want to become
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Professions — people with expert knowledge and specialist training who
have responsibilities to other people (clients, patients, students, etc.) as
well as to society as a whole
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Society — as societies develop, education extends across populations,
schools expand, and so the number of professionals (teachers) grows
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Teacher Education in England: A Brief History
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1801: Borough Road College, British and Foreign Schools Society (charity) - the first teacher training
college in England [ #4422 — Hr 2 vl 29 7 Bl

1846: Pupil-Teacher Centres (vocational training for pupil-teachers) [ 2% % 20BN )]

1870: Elementary Education Act — first compulsory state education for 8 — 13 year olds [ HK8-13 5T
HIFEZ 5 X 5 AHF ]

1890: Day Training Colleges 1944: McNair Report (more demanding requirements) [ & 717 77 /11955 1

1972: James Report (teacher training based on liberal education plus professional formation; greater

involvement of schools) [ LIl iH# B N TV 1557 K9 BRI FITE ;& Z M Z k2 5]

%%#%ircular 4/92) (statutory partnerships between universities and schools) [ A A4Sk 74 € 1T &

1998: Circular 4/98 (national standards for teachers — Qualified Teacher Status [QTS])
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Teacher Education and British Colonialism
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The British educated teachers for the
Empire and produced textbooks for
schools in the Empire to teach young
people how to be ‘good British
subjects’ (e.g. the British and Foreign
Schools Society charity).

1819: The British recommended the
use of the ‘Bell system’ of teaching for
schools in New South Wales.

Teacher education has a powerful
influence in social reproduction.
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Figure 6: Work displayed for monitor’s inspection. From Manual of
the British and Foreign School Society, London, 1831.

Kl6: 2k o PRk DL Ui &




2. The learning challenge of teacher education
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The theory/practice divide continues to be structuring (Cartisian
dualism — mind/body)
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— Questions of application (of theory) or transfer (of
knowledge)
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— Questions of craft (judgement, wisdom, skill, practice) or
science (research, bodies of knowledge)
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The mobility of the learner (teacher)
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— Student teachers move across the boundaries of schools and
university

— SO M B A K T
— Different activities are ongoing within these different
boundaries

— ANF G B AR X LE AN [F] (3 N 134T
— How do the student teachers make sense of these boundary
crossings?
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Looking forward to Part 2
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PART 2: Studying teacher education with Vygotskian and Neo-Vygotskian
tools
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In the second part, we will look at a range of theories and methodologies
derived from the work of Russian psychologist Lev Vygotsky. In particular, we
will look at cultural-historical activity theory (CHAT) and ask why it might be
useful in teacher education research.
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In Part 2, we will look at a range of
theories and methodologies derived
from the work of Russian psychologist
Lev Vygotsky. In particular, we will look
at cultural-historical activity theory
(CHAT) and ask why it might be useful in
teacher education research.
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Let’s talk about theoryI
LEFRATT SRR 1 T 2 IS

theory ...
not doctrine




An anthology of =
research-based chapters

by some of the world’s
leading researchers in
this tradition.
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CULTURAL-HISTORICAL

PERSPECTIVES ON

TEACHER EDUCATION

AND DEVELOPMENT
LEARNING TEACHING




You can download the
Introduction from
vivellis.org
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A Cultural-Historical Approach to Understanding Learning
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Learning involves internalising the ideas that are culturally valued
historically and externalising what is learnt in actions on our worlds
(potential for change)
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We are shaped by our ‘social situations of development’[note: social
context in which we develop as human beings] but also shape them
by our actions in and on them

PATR RN T AL AL S P 3G [ BAME N AR K2 H =
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L.S. Vygotsky(1896 1934)
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Russian psychologist

But studied literature and produced The
Psychology of Art (1925) as PhD

First comprehensively translated into
English in 1962 — the book Thought and
Language (1934) (later translated as
Thinking and Speech)

Next major translation into English in 1978 —
the book Mind in Society: The
Development of Higher Psychological
Processes (part-translation; part-
paraphrase)

Vygotsky in the West has been influenced by
cognitive psychologists’ interests and the
legacy of Marx has been downplayed
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The essence of Vygotsky
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Vygotsky is concerned to study how people, through the use of their own
social activities, by changing their own conditions of existence, can
change themselves.

AE R IR AL PO K 2 it ST el 3l 458 A A S 3 sl oR e A A AT T 1 77
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(Shotter, 1993, p. 111)



Vygotsky and Tool-Mediated Action
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Mediational Means (Tools)
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A.N. Leont’ev (1903 — 1979)
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Activity/activity systems are:

Collective (not individual)

Culturally-mediated by
tools/instruments/artefacts

Object-oriented
Historically developing

Subject to rules, norms and
divisions of labour

EENEE R G R

£ uNNQITE| S

i1 R /s BN L 3k AT S 3
EEATIE)

P S e

SRR NS5 TAR




A.N. Leont’ev (1903 — 1979)
Bu] 71 e - 471 B 4 R

The Object and Object-oriented H kr Al H AR EY

The main thing which distinguishes one
activity from another, however, is the SR, —IiVEZN 5 B —iyEsh

difference of their objects. It is exactly v T : s =
the object of an activity that gives it a FREXFIET T RIAR. IE

determined direction. According to the FETE BN BRI T 1 1B e

ol sl e i, RHRIAE. )
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(Leont’ev, 1978, p. 62)




Instruments,

Activity system Mediating artefacts
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An activity

System Subject « » Object :> Outcome
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Division of labour




Instruments, IJ L

Activity system Mediating artefacts

Subject < » Object |:> Outcome

Rules ~ - . Division of labour
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A glossary of terms
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Subject- the people engaged in the
activities

Object- part of the social world that
motivates us to work together

Community — social context; all people
involved in the activity system

Tools or instruments- the artefacts or
ideas used by actors in the system. Tools are
influenced by culture, and their use is a way
for the accumulation and transmission of
social knowledge.

Division of labour — how the work of the
activity is divided up; who gets to do what
part of the work (hierarchy)

Rules — conventions, guidelines and rules
regulating activities in the system
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Y. Engestrom (first book published in 1987)
IRZ-BARSHTREE (55— A+ 119874 H ]

Engestrom’s first contribution was
‘third generation’ activity theory

The third generation of the theory is
based on the fact that we all are
participating in more than one
activity system at the same time

As well as contradictions and
tensions within activity systems,
there are contradictions and
tensions between them

BRI 005 — TR A I
I B

FB=RIEELE T X4
%% FATE NS FER 25
ZMEN RS

I3l 2 Gt N AN DU E T JE Al
2k, 1 HiEsh R gt A7
FETF J& AN K



Third Generation CHAT
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An Information Processing Model of Mind (not Vygotsky!)
DR BACTEA OFARGER RIEZBT! D

Mind is a store of facts which we can o L RFILEE, FRATREB IR
call up and apply H

It encodes information and stores it

Mind and environment need to be

seen as distinct and separate o LR AIIAER RR ERAN IR A F Y
Knowledge is carried in the mind and

is context free o FHRAAAETOLEH, SHMEETKR
Learning is efficient knowledge

acquisition o EEEA MU RIRERE

Knowledge can be easily transferred
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The Cultural-Historical View (the Vygotskian view)
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The mind is outward-looking and
pattern-seeking

Learning is evident in increasingly
complex interpretations of
phenomena e.g. recognising that a
person’s behaviour is part of a wider
set of problems they are facing

Learning is also evident in how we
respond to those more complex
interpretations
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The learning challenge of teacher education
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The theory/practice divide continues to be structuring (Cartisian dualism — mind/body)
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Questions of application (of theory) or transfer (of knowledge)
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— Questions of craft (judgement, wisdom, skill, practice) or science (research,
bodies of knowledge)
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The mobility of the learner (teacher)
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Student teachers move across the boundaries of schools and university
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— Different activities are ongoing within these different boundaries
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— How do the student teachers make sense of these boundary crossings?
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Thank you for taking IDOEEOO0O00
part in the workshop!
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Professor Viv Ellis

Dean, Faculty of Education
Monash University
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\ EBF#B : education.dean@monash.edu
AAED’i vivellis.org
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