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In the second class, we will look at a range of theories and methodologies
derived from the work of Russian psychologist Lev Wygotsky. In particular, we will
look at cultural-historical activity theory (CHAT) and ask why it might be useful in
teacher education research.
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Let's talk about theory!
LER R ieE1IeNE !

theory ... not doctrine
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CULTURAL-HISTORICAL
PERSPECTIVES ON
TEACHER EDUCATION
AND DEVELOPMENT

LEARNING TEACHING
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https://vivellisdotorg.files.wordpress.com/2016/08/ellisedwardssmagorin

skyintro-2.pdf



https://vivellisdotorg.files.wordpress.com/2016/08/ellisedwardssmagorinskyintro-2.pdf

A Cultural-Historical Approach to Understanding Learning
ML BERIERE >SS

Learning involves internalising the ideas that are culturally valued
historically and externalising what is learnt in actions on our worlds
(potential for change)
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We are shaped by our ‘social situations of development’[note: social
context in which we develop as human beings] but also shape them by
our actions in and on them
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L.3. Uygotsky (1896 - 1934)

Russian psychologist
*  But studied literature and produced
The Psychology of Art (1925) as PhD

First comprehensively translated into
English in 1962 — the book Thought and
Language (1934) (later translated as
Thinking and Speech)

Next major translation into English in 1978
— the book Mind in Society: The
Development of Higher Psychological
Processes (part-translation; part-
paraphrase)

Vygotsky in the West has been influenced
by cognitive psychologists’ interests and the
legacy of Marx has been downplayed
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The essence of Yygotsky

Vygotsky is concerned to study how people, through the use of their own

social activities, by changing their own conditions of existence, can change
themselves.
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(Shotter, 1993, p. 111)



Vygotsky and Tool-Mediated Action
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A.N.Leont'ev (1903 - 1979)
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Activity/activity systems are:
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* Collective (not individual)
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A.N.Leont'ev (1903 - 1979)

The Object and Object-
oriented
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The main thing which distinguishes H BirEN TENMSE. BiERE
one activity from another, however, ., E’WKW‘E, — ANEE ﬁ\% YV TTHE
is the difference of their objects. It  scgyzp4),.

is exactly the object of an activity
that gives it a determined direction.
According to the terminology I have
proposed, the object of the
activity is its true motive.
(Leont’ev, 1978, p. 62)
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A glossary of terms

ZNEES

Subject- the people engaged in the
activities

Object- part of the social world that
motivates us to work together
Community — social context; all people
involved in the activity system

Tools or instruments— the artefacts
or ideas used by actors in the system.
Tools are influenced by culture, and
their use is a way for the accumulation
and transmission of social knowledge.
Division of labour — how the work of
the activity is divided up; who gets to do
what part of the work (hierarchy)
Rules — conventions, guidelines and
rules regulating activities in the system
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Y. Engestrom (first hook published in 1987
IY. Engestrom= — A5 F1981F H Ll

« Engestrom’s first contribution was  ENgestromed s — il 25 =X /& o)
‘third generation’ activity theory HIE

 The third generation of the theory  FE={EFBEICHNF LEZREFAIE
is based on the fact that we allare ~ RIRNSMNZ N EH ARG
participating in more than one
activity system at the same time

« As well as contradictions and MB—NRENZ=AFBEIPER,
tensions within activity systems, RO ET =B FBEMHR

there are contradictions and
tensions between them



Third Generation CHAT
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An Information Processing Model of Mind (not Vygotsky!)
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« Mind and environment
need to be seen as distinct  EAEFIFIB2 BT BH
and separate
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« Knowledge can be easily
transferred HIRBEB IR IR S &5



The Cultural-Historical View (the Wygotskian view)
EDSENM R (ERZEUR) |

» The mind is outward-looking BREESNE/RNEBSKEMRE
and pattern-seeking SR fRE By

* Learning is evident in . \ e
increasingly complex BAIBEB MAN ORI E 2~
interpretations of phenomena BshER i R b E TS

e.g. recognising that a person’s N N
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of problems they are facing AN E X AR E 0B —E 72

« Learning is also evident in how
we respond to those more

complex interpretations BNMTEEMAMIN WO EX LS
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The learning challenge of teacher education
BUMEE PRI

« The theory/practice divide continues to be structuring (Cartisian dualism —
mind/body)
o IR/ ok o g R L
* Questions of appllcatlon (of theory) or transfer (of knowledge)
o @ GRIRR) MAHBC (KR ¥
* Questions of craft (judgement, wisdom, skill, practice) or science (research,
bodies of knowledge)
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« The mobility of the learner (teacher)
° —Fj% (ZIM) BIGRE) f

Student teachers move across the boundaries of schools and university
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 Different activities are ongoing within these different boundaries

o XUFRREASERERNE TSR ENEIT

* How do the student teachers make sense of these boundary crossings?

o SEEUMR AR IR L B R 2Rk 2



Next time
T—ig

CLASS 3: Studying teacher development: learning
to teach
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Thank you!
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