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In this first class, we will consider why it is important, interesting and useful to
study the ways we prepare teachers for schools. We will place teacher education
in social, cultural and historical context and the learning challenges of teacher
education.
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1.Social, cultural and historical context
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Studying teacher education ‘provides ways of considering deeper tensions
in society’, its relation both to schooling and professionality compelling us
to examine it as a ‘site in which larger issues of social interest and power
are contested’
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Popkewitz, T.S. (1985) Ideology and Social Formation in Teacher
Education. Teaching and Teacher Education 1,2 :102).



Schools — not only what young people should learn but what kind of
society do we want to become
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Professions — people with expert knowledge and specialist training who
have responsibilities to other people (clients, patients, students, etc.) as
well as to society as a whole
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Society — as societies develop, education extends across populations,
schools expand, and so the number of professionals (teachers) grows
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Teacher Education in England- A Brief History
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1801: Borough Road College, British and Foreign Schools Society (charity) - the first teacher training
college in England [ Z#& =2 —A7 |42 T 9= 7]

1846: Pupil-Teacher Centres (vocational training for pupil-teachers) [ 77 57 X/pupil-teachers 8755 IV /%]

1870: Elementary Education Act — first compulsory state education for 8 — 13 year olds [ Z K Y/8-13 & F
B EHE ]

1890: Day Training Colleges 1944: McNair Report (more demanding requirements) [ @M a7 ZIFIE14E —— &
BRI, D IFRE, A EH]

1972: James Report (teacher training based on liberal education plus professional formation; greater

involvement of schools) [ /I Z & 45 5/0] 8 IRE B IR 7=/ - FHFE—H 1S5 2 2]

1992: Circular 4/92) (statutory partnerships between universities and schools) [ X EZHIZ &9 A EHI = TF
]

1998: Circular 4/98 (national standards for teachers — Qualified Teacher Status [QTS])
[ EZF #7215 %r#£—Qualified Teachers Status (QTS)]
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Teacher Education and British Colonialism
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The British educated teachers for the
Empire and produced textbooks for
schools in the Empire to teach young
people how to be ‘good British
subjects’ (e.g. the British and Foreign
Schools Society charity)

1819: The British recommended the
use of the ‘Bell system’ of teaching for
schools in New South Wales

Teacher education has a powerful
influence in social reproduction

=

THIE R H9Z T I 25 /2 A 1/ Bl X 15 FF
B AR FEE, )]
1A — T CET IR e, (LEAT
the British and Foreign Schools
Society charity)

1819: X7~ f/ﬁﬁ#Efﬁff [@"ﬁ?‘ﬁm%éﬁ’
////#/1{7_@‘//7 i—%‘—ﬂ“’& b"ﬁﬁ%

HIPEENT T 1L =BLEE A7
A



Figure 6: Work displayed for monitor’s inspection. From Manual of
the British and Foreign School Society, London, 1831.



2. The learning challenge of teacher education
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- The theory/practice divide continues to be structuring (Cartisian
dualism — mind/body)
o IR /S TR A S
* Questions of application (of theory) or transfer (of knowledge)
o Mg GERR)) MAHBC (RIIRE) %
* Questions of eraft (judgement, wisdom, skill, practice) or science
(research, bodies of knowledge)
- [AEWEAE (KA, FE, RIA, ) HEFEEAR (W%, R4
iR



The mobility of the learner (teacher)
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 Student teachers move across the boundaries of schools and
university
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- Different activities are ongoing within these different boundaries
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« How do the student teachers make sense of these boundary
crossings?
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Next time
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CLASS 2: Studying teacher education with Vygotskian and Neo-
Vygotskian tools
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In the second class, we will look at a range of theories and methodologies
derived from the work of Russian psychologist Lev Vygotsky. In particular,
we will look at cultural-historical activity theory (CHAT) and ask why it
might be useful in teacher education research.
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Thank you!
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